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Merdeka Curriculum provides educators with the flexibility to develop lessons tailored to the needs of
students. The differentiated learning approach, which emphasizes the diverse needs of students in the learning
process, allows each student to progress according to their individual needs. In the context of Merdeka
Curriculum, the role of teachers is crucial in designing lessons that address the varying needs of students and
ensure that the learning process aligns with student profiles. Currently, learning in schools often does not
consider students' readiness for the learning process, which leads to the design of instructional materials that
are not fully aligned with students' needs. Therefore, it is important to assess students' readiness for learning,
so that teachers can more effectively design appropriate learning materials. At SMAN, there is a need for the
development of differentiated content materials to accommodate students’ learning needs. To understand
students' needs, it is essential to assess the readiness of SMAN students in sociology learning to create content-
differentiated materials. Thus, this study aims to analyze students' learning readiness using Tomlinson’s
Equalizer to assist teachers in designing differentiated content materials for sociology instruction. The
research employed a descriptive quantitative methodology, beginning with the collection of preliminary data
to identify the research problems, followed by the design of research instruments, which were validated for
reliability and validity. Data was then collected through questionnaires, and the data was analyzed using
descriptive quantitative techniques with percentages. The findings indicate that the use of the Equalizer in
differentiated learning is still not optimal. One component, which involves understanding content from
abstract to concrete, remains challenging due to limitations in the development of contextual content.
Differentiated instruction is more effective when designed with a focus on teacher collaboration (learning
community).

set of learning opportunities for students to reach both
general and specific goals (J. Galen, 1974). In early

One of the Sustainable Development Goals (SDGS) in
the field of education is to improve the quality of
education, or ‘quality education.' Designing a
curriculum to enhance its quality is a significant
challenge in achieving high educational standards. A
curriculum is a structured plan or framework for
learning, developed to achieve the objectives of
educational implementation (Ansyar, 2017), a plan
for learning (Taba, 1962), and a design that provides a

2021, the initial implementation of the Merdeka
Curriculum was introduced, and in the 2023/2024
academic year, the Merdeka Curriculum is still being
offered as one of the options. It is projected to be
established as the national curriculum in the
2024/2025 academic year. The Merdeka Curriculum
aims to improve the quality of student learning by
being flexible and adapting to the resources available
in schools (Kemendikbudristek BSKAP, 2022).
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According to Tomlinson, student differences affect
the achievement levels set by the teacher, who
provides instruction at the appropriate level for each
student (Lawrence-Brown, 2004). 0 content
instruction in sociology has become a research
interest. Studies on students' readiness have attracted
researchers' attention in the field of education. Dinar
Westi's research on differentiated instruction as a
solution to student diversity states that in
differentiated learning, a teacher must be consistent
and proactive in seeking ways to help students
succeed in the learning process (Andini, 2016). Hung's
study found that gender does not influence readiness
in online learning, but higher-grade students (junior
and senior) showed significantly greater readiness in
independent learning (Hung et al., 2010). Similarly,
Dwiyanti's research on online learning at junior high
schools in Denpasar stated that students were
generally ready to learn but needed some
improvements. It was recommended that teachers
motivate students to communicate more effectively
(Dwiyanti et al., 2020). Research on learning
readiness has also been conducted in higher
education, such as Sari & Trisnawati's study, which
concluded that learning readiness significantly affects
students' motivation and interest in learning (Sari &
Trisnawati, 2021). Differentiated instruction is a
model used to design learning experiences that cater
to students' individual needs. This type of instruction,
often referred to as "differentiated instruction," was
introduced by Tomlinson (Tomlinson, 2000). To
achieve the goals of the Merdeka Curriculum, where
students are expected to develop according to their
interests and talents, analyzing students' needs,
including their readiness for learning, is essential
(Witasaari, 2021). Other frameworks like the "among
system” (Noventari, 2020) and openness in learning
(Istig’faroh, 2020) also highlight the importance of
preparing differentiated materials that respond to
students' readiness. Santangelo and Tomlinson stated
that teachers must proactively design learning
experiences that respond to individual needs, thus
maximizing the potential of all students (Santangelo
& Tomlinson, 2012). Research on learning readiness
and differentiated instruction has been widely
conducted, but studies focusing on analyzing
students' readiness in helping teachers design
differentiated instructional materials are still limited.
This gap is particularly important within the context
of implementing the Merdeka Curriculum.
According to Tomlinson, the goal of
differentiating readiness is to ensure that all students
are provided with appropriately challenging learning
experiences based on their individual readiness needs
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(Santangelo & Tomlinson, 2012). Providing
differentiated instructional materials that align with
students' needs can help create meaningful learning
experiences. Tomlinson suggests that differentiated
content is a form of scaffolding provided by teachers to
develop students' abilities (Tomlinson & Mctighe,
2006). Reviewing students' readiness when designing
differentiated content for sociology learning is an
innovative approach in this research, which is critical
in meeting the requirements of the Merdeka
Curriculum and understanding students' learning
readiness. The constructivist theory emphasizes the
importance of social interaction in acquiring skills
and knowledge. To understand material well, learners
must engage with it actively. Teachers must create
situations where learners actively interact with
content through material manipulation and social
interaction (Schunk, 2012). VVygotsky's theory states
that students learn best within their Zone of Proximal
Development (ZPD). If students cannot solve a
problem on their own, teachers or peers provide
assistance through scaffolding (Kozulin et al., 2003).
According to constructivist theory, children construct
their knowledge independently, and with the help of
scaffolding from teachers, they can achieve their
learning goals. By analyzing students' readiness,
teachers can design instructional materials that meet
the needs of their students. This study aims to analyze
students' readiness levels in differentiated sociology
learning. Moreover, this research is beneficial for
sociology education, particularly in designing
differentiated learning, such as differentiated
teaching modules, learning materials, assessments,
and the learning process. In the context of sociology
learning, which requires contextual materials, it will
be very useful to identify students' readiness so that
contextual materials can be communicated using
media that align with the students' level of readiness.

2 RESEARCH METHODS

This study uses a descriptive quantitative approach,
which will describe students' learning readiness in
sociology learning by designing differentiated
content sociology lessons. According to Sugiyono
(Sugiyono, 2013), descriptive research relates to
questions about the existence of independent
variables, either with just one variable or more
(independent variables). This research is descriptive
in nature, presenting the results of the analysis of
students' learning readiness, which is supported by
differentiated content learning. The data collection
technique used in this study is a questionnaire, the
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scores of which will be processed using descriptive
guantitative analysis, in the form of percentages.
Also, this study will be conducted at SMA Negeri 5
Padang, in sociology lessons for class X. The
population in this study consists of five classes, and
the sampling technique used is simple random
sampling, where the sample is taken randomly based
on the probability frequency of all population
members (Yusuf, 2019). Sampling will be carried out
using the Slovin formula as follows:

Description:

n = sample

N = population

e = margin of error due to sampling
inaccuracies

N

T 1+ N(e)?

The data collection technique in this study utilizes a
guestionnaire. The questionnaire is designed based on
the indicators of learning readiness. Interview and
observation data are used as supplementary data to
analyze the results of the questionnaire. The learning
readiness questionnaire uses a scale of Always (S) with a
score of 5, Often (SR) with a score of 4, Rarely (J) with a
score of 3, Very Rarely (JS) with a score of 2, and
Never (TP) with a score of 1 for positive statements. For
negative statements, the scoring is reversed. The
instrument used was tested for validity and reliability to
ensure that it accurately measures the level of students'
learning readiness.

The data analysis technique employed is
descriptive quantitative analysis, with percentages
used for presenting the results. The data analysis in this
study uses descriptive percentage analysis, and the
formula used is as follows (Sudjiono A, 2015):

P—F 100%
—Nx 0

Description:

P = Percentage to be calculated (Relative
Frequency)

F = Frequency

N = Number of Respondents

The indicators used to assess the achievement of
student readiness in this study are based on the
Indicator Norms, as outlined by Wijaya et al. (2022):

Table 1: Percentage Interval.

No Percentage Categories
Interval (%)

1 89-100 Excellent

2 75-88 Good

3 61-74 Satisfactory

4 47-60 Poor

5 <45 Very Poor

(Source: Rohani, 2004)

In testing the instrument in this research, validity and
reliability tests were conducted on the instrument used to
measure students' readiness to learn according to
Tomlinson. Instrument validity was assessed by two
validators who filled out the validity questionnaire. This
validity questionnaire aims to obtain data on the level of
validity or feasibility of the learning readiness
guestionnaire instrument based on Tomlinson's index.

3 RESULT AND DISCUSSION

The analysis of student learning readiness in
sociology instruction in this study can be observed
through the index proposed by Tomlinson. The
findings indicate that the implementation of the
Merdeka curriculum, with its differentiated learning
approach, requires diagnostic assessment to
determine students' initial interests and abilities.
When teachers design lessons or tiered tasks to
address students' varying levels of readiness, they
strive to match the task difficulty with students'
readiness levels.

Student learning readiness, commonly referred to
as readiness, can be assessed using The Equalizer
(Tomlinson, C.A., & Allan, 2000). Through The
Equalizer, Carol Ann Tomlinson provides a clear
view of students' learning readiness, ranging from
slow to fast. This shows that each student has a
different way of thinking. Some students respond
quickly to learning, while others are slower in their
cognitive processing. Teachers should understand
this, as each individual is born with unique traits.
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Figure 1: The Equalizer for Measuring Student Learning Readiness (Tomlinson, C.A., & Allan, 2000).

Table 2: Analysis Data on Students' Learning Readiness in Sociology Subjects.

Analysis of Student Readiness in Sociology Learning (Tomlinson Index)

Basic 3% Transformative 63%
Concrete 50% Abstract 45%
Simple 57% Complex 43%
Structured 56% Open (Open-Ended) 44%
Dependent 68% Independent 32%
Slow 74% Fast 26%

Source: Primarily Data.

Differentiated instruction is an approach that
offers a variety of learning resources so that students
can demonstrate what they have chosen. Before
facilitating differentiated instruction, teachers must
conduct a readiness analysis, one of which can be
done using Tomlinson's learning readiness
measurement table, as shown in Figure 1.

3.1 Students Readiness

Emphasis on assessing students' readiness is a crucial
step in supporting the implementation of
differentiated learning. Assessment in learning serves
to provide factual information about the progress or
learning outcomes of students. The types of
assessment used include formative and summative
assessments. Formative assessment is conducted at
the beginning of the learning process to determine
students' initial abilities so that teachers can carry out
instruction according to students' needs. Summative
assessment is used to determine the achievement of
learning objectives. Both types of assessment help
teachers determine students' readiness to learn. The
learning process at SMAN 5 Padang in Sociology has
implemented the Merdeka Curriculum with the
application of differentiated content instruction. The
differentiated learning process consists of four key
aspects under the control of the teacher, namely
content, process, product, and the learning
environment or classroom climate. In implementing
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differentiation, teachers need to consider the
readiness of students to learn, specifically their level
of knowledge and skills in achieving learning
objectives. This includes understanding the prior
knowledge and skills that students already possess
regarding the material to be taught. Teachers should
reflect on what their students need to succeed in their
learning. Student readiness must be closely aligned
with the teacher’s mindset, recognizing that each
student has the potential to grow, both physically,
mentally, and intellectually.

The results of this study were obtained by
distributing questionnaires to 11th-grade students in
the Sociology subject, with the level of student
learning readiness assessed based on Tomlinson’s
The Equalizer index, as shown in Table 2.

The research findings illustrate that students'
readiness to learn the subject matter and how they
adapt to changes vary. Of the students, 63% show
transformative readiness, while 37% are still at a
basic level. This data indicates that students' ability to
adapt to the advancement of technology and the
changing times is at a moderate level. Students are
relatively able to adapt well to the differentiated
learning approach. In the 4.0 era, students are
increasingly capable of adapting to technological
advancements (Sultonah et al., 2021).

In  content-differentiated learning, readiness
analysis is conducted first, with 63% of students
needing transformative content to understand
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sociology, such as video materials about social
groups. Meanwhile, 37% of students, who still
require more basic support, are provided with
learning materials such as worksheets and other
teaching resources.

According to Tomlinson’s Equalizer, one aspect
of students’ readiness can be detected through the use
of abstract and concrete learning materials. In
analyzing students’ readiness for learning sociology,
particularly on the topic of social groups, teachers
map students' needs in a gradual manner. For abstract
content, students can be supported with materials like
illustrations of social groups to stimulate their
thinking. For students who prefer concrete learning
materials, such content makes it easier to convey the
lessons. In the sociology lessons, the data shows that
45% of students require abstract content, while 50%
prefer concrete content. Students in need of concrete
materials benefit from visual aids about social groups.
For these students, the planned content is designed
around the school environment and videos about
social groups.

Concrete objects in sociology lessons provide
important stimuli for students to engage with the
subject matter. Through the use of real- world objects,
the learning process engages all of the students' senses.
Concrete media are tangible, real- world objects that
can be substantiated. Such media help students
experience real-world learning during their
educational process. In sociology lessons, the content
provided includes real-world examples from the
school environment and the community, particularly
concerning social groups. Tomlinson's index also
includes aspects of simplicity and complexity. The
distinction between simple and complex learning lies
in whether students can grasp the subject matter
holistically or need a broader understanding to
comprehend more complex concepts. In the case of
sociology, on the topic of social groups, 43% of
students exhibit readiness for complex learning, while
57% demonstrate simpler learning needs. This
variance in readiness highlights the necessity for
differentiated content to cater to both simple and
complex learners. For students with complex
thinking, the content can be designed with diverse
materials, fostering collaborative learning. For
students with simpler readiness, content should be
presented in a sequential, from specific to general,
manner.

Another continuum perspective is the open and
structured thinking styles. The research data shows
that 44% of students are open-minded, meaning they
can easily accept change or criticism and, thus, adapt
more easily to learning. In contrast, 56% of students

exhibit structured thinking, which makes it more
difficult for them to accept critique or change. Here,
the teacher's role is crucial in guiding students to
adopt more  open-minded  approaches to
understanding the realities of sociology learning.
Students' openness to learning facilitates the
differentiation process in instruction.

The continuum of independence versus
dependence illustrates a difference between students
who can learn autonomously without the need for
teacher support and those who depend on the
teacher’s help. In sociology lessons, 68% of students
are dependent, while 32% are independent learners.
Such a learning environment necessitates teacher
intervention to support students, especially since a
significant portion of the class still relies heavily on
teacher  assistance.  Therefore, in  content-
differentiated learning, teachers must prepare content
for both independent and dependent students.

The next perspective in Tomlinson’s index
concerns the continuum of slow versus fast learners.
Teachers must understand that students” mastery of a
subject may vary in speed. In the differentiated
sociology lessons, 74% of students are slower in
mastering the content, while 26% grasp the material
quickly. The Equalizer, as developed by Carol Ann
Tomlinson, clearly illustrates students' readiness to
learn. This data demonstrates that each student has a
different way of thinking. Some students respond
quickly to lessons, while others take more time to
process the information.

This study indicates that students' readiness to
engage in differentiated learning processes varies.
Student readiness is a crucial aspect that teachers
must consider when designing differentiated
instruction. Readiness for learning reflects the
condition in which students are prepared to engage in
learning activities with full awareness to acquire
knowledge, understanding, skills, and attitudes
through observation, imitation, practice, and new
experiences. Learning readiness is the overall
condition that enables a person to respond to
situations in specific ways (Siagian et al., 2021).
Tomlinson suggests that teachers' understanding of
student readiness should inform the differentiation of
content, processes, products, and appropriate learning
methods. The concept of readiness encompasses
students' knowledge, understanding, and skills related
to the planned teaching. Readiness is not synonymous
with intellectual ability but rather a construct that
involves prior learning experiences, attitudes towards
school, as well as cognitive and metacognitive skills.
The goal of differentiating readiness is to ensure that
all students receive appropriately challenging
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learning experiences based on their individual
readiness needs (Santangelo & Tomlinson, 2012).

3.2 Content-Differentiated Sociology
Instruction

Sociology instruction within the framework of the
Merdeka Curriculum emphasizes the students'
capacity to apply sociological knowledge to their
daily lives as individuals within social groups,
addressing the issues inherent to those groups. The
primary objective of sociology education is to
cultivate critical, analytical, and collaborative
thinking among students, thereby fostering awareness
of both individual and social dimensions in a diverse
society. Moreover, students are expected to develop
heightened sensitivity and a sense of responsibility
towards contemporary social issues
(Kemendikbudristek BSKAP, 2022). The content and
objectives of this curriculum necessitate the design of
innovative instructional strategies by educators.
Based on the analysis of students' readiness for
learning, it is evident that students exhibit a wide
range of abilities, thus requiring teachers to
implement differentiated instructional strategies that
are responsive to the varied needs of each learner.

In the context of the school under study, sociology
teachers employ differentiated content by integrating
diverse media such as films, comics, and images. This
approach aims to facilitate students' understanding of
sociological concepts within a contextual framework.
Assessment practices are varied, including the
evaluation of student-produced projects such as
posters, short films, graphic media, comics, and
academic papers. This diversity in assessment is
further supported by collaborative efforts among
teacher leaders within the school. The establishment
of a learning community plays a critical role in
assisting teachers with overcoming challenges in
designing and implementing diverse instructional
approaches. This aligns with findings by (Langelaan
et al., 2024), which underscore the importance of
teacher collaboration in the development of programs
that integrate active learning, collaboration, and
reflective practices, all of which contribute to
sustainable and in-depth learning outcomes.

Differentiated instruction has been extensively
studied and proven to be an effective pedagogical
approach for addressing the diverse needs of students
(Tomlinson, C.A., & Allan, 2000). A student’s
readiness for learning in a differentiated classroom is
a pivotal factor in achieving the desired learning
outcomes. Teacher collaboration within the Merdeka
Curriculum, facilitated by the creation of a learning
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community, significantly contributes to the successful
implementation of differentiated teaching strategies.
The data on students’ learning readiness presented
earlier indicates the diversity of student needs,
highlighting the necessity for teacher expertise in
crafting well-suited instructional plans.
Differentiated instruction proves to be most effective
when supported by collaborative efforts among
educators (He & Lo, 2024).

Collaboration among teachers plays an important
role in supporting differentiated learning, particularly
through the establishment of learning communities.
These communities are typically formed through
professional development programs, workshops, or
regular meetings where teachers share strategies,
resources, and experiences. For example, teachers can
collaborate in lesson planning sessions to design
activities that meet the diverse needs of students.

The impact of such collaboration is significant. It
fosters a culture of shared responsibility and
innovation, enabling teachers to implement
differentiated learning more effectively. By sharing
best practices and reflecting on classroom learning
outcomes, teachers can gain insights to adjust
materials based on students' readiness, interests, and
learning  profiles.  Furthermore, collaborative
communities provide support that reduces feelings of
isolation when facing new teaching challenges,
thereby improving overall teaching quality.

Furthermore, learning resources aligned with the
specific needs of students must be meticulously
designed by teachers, taking into account the diverse
abilities and backgrounds of learners (Grecu, 2023).
The analysis of student readiness for learning, as
proposed by Tomlinson, is a form of assessment for
learning. Assessment for learning, conducted
throughout the learning process, serves as a
diagnostic tool that informs the design of
differentiated instruction (Mariati et al., 2021).
Additionally, assessment as learning, a formative
approach, is utilized during differentiated content and
process stages. Finally, assessment of learning,
typically summative in nature, is employed to
measure the extent to which students have achieved
the intended learning objectives. Preparation is a
critical determinant of success in the learning process.
Well-structured preparation enhances the quality of
learning outcomes compared to those derived from
inadequate preparation. Thorough lesson preparation
ensures that a greater number of students achieve
success and facilitates easier tracking of learning
progress. Student readiness for learning is a
fundamental prerequisite for achieving educational
goals. Therefore, the design of instructional
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preparation should be given due consideration, as it
enables students to better absorb and comprehend
content. Furthermore, effective preparation aids in the
clear communication of ideas by the instructor and
fosters an environment of positive feedback and
motivation, which ultimately influences learning
outcomes.

4 CONCLUSION AND
SUGGESTIONS

Learning readiness is one of the fundamental factors
in designing differentiated instruction. Designing
differentiated learning can be achieved by varying the
content according to the students' readiness in
sociology education. Based on the research findings,
it is crucial for teachers to analyze students' readiness
in learning. This analysis can be conducted at the
beginning of the learning process, allowing the lesson
design to align with the students' needs. This
approach facilitates the creation of meaningful
learning experiences. Collaboration in designing
differentiated instruction in schools is essential to
address the challenges teachers face on a personal
level. A learning community provides a platform for
teachers to work together in preparing well-
structured lessons. Also, this research identifies
limitations in the development of contextual content
that is relevant to sociology material. These
limitations may be caused by a lack of resources to
create material that is more aligned with the local
context or students' everyday lives. To address this,
the research could consider utilizing available
resources, such as collaborating with local
communities or using technology to create more
contextual ~material. Additionally, professional
development programs for teachers are also crucial to
enhance their ability to design and implement content
that is more relevant to real-life situations. With such
efforts, the development of contextual content can be
more effectively carried out and support more
meaningful sociology learning.

REFERENCES

Andini, D. W. (2016). Artikel Pembelajaran
Berdiferensiasi keberagaamn siswa di kelas inklusif.pdf
(pp. 340-349). embelajaran diferensiasi seorang guru
harus konsisten dan proaktif dalam mencari jalan untuk
membantu murid-muridnya belajar sehingga akan

mencapai kesuksesan dalam mencapai atau meraih
proses pembelajaran di kelas

Ansyar, M. (2017). Kurikulum: Hakikat, Fondasi, Desain &
Pengembangan (Pertama). Kencana Prenada Media
Group.

Dwiyanti, K. E., Pratama, I. P. Y., & Manik, N. P. . M. C.
(2020). Online learning readiness of junior high school
students in sectors of life, especially after social internet
where the internet provides the learning material
including YouTube differently. Indonesian Journal of
English Education, 7(2), 172-188.
https://doi.org/10.17773/ijee.v7i2.17773

Grecu, Y. V. (2023). Differentiated instruction: Curriculum
and resources provide a roadmap to help English
teachers meet students’ needs. Teaching and Teacher
Education, 125, 104064.
https://doi.org/10.1016/j.tate.2023.104064

He, P., & Lo, Y. Y. (2024). Exploring language teacher
education  through  researcher-practitioner  co-
construction of differentiated instruction. System,
127(November).
https://doi.org/10.1016/j.system.2024.103540

Hung, M. L., Chou, C., Chen, C. H., & Own, Z. Y. (2010).
Learner readiness for online learning: Scale
development and student perceptions. Computers and
Education, 55(3), 1080-1090.
https://doi.org/10.1016/j.compedu.2010.05.004

Istig’faroh, N. (2020). Relevansi Filosofi Ki Hajar
Dewantara Sebagai Dasar Kebijakan Pendidikan
Nasional Merdeka Belajar Di Indonesia. Lintang
Songo: Jurnal Pendidikan, 3(2), 1.

Kemendikbudristek BSKAP. (2022). Salinan Keputusan
Kepala Badan Standar, Kurikulum, dan Asesmen
Pendidikan, Kementerian Pendidikan, Kebudayaan,
Riset, dan Teknologi Nomor 008/H/KR/2022 Tentang
Capaian Pembelajaran Pada Pendidikan Anak Usia
Dini Jenjang Pendidikan Dasar dan Jenjang Pendid. In
Kemendikbudristek (Issue 021). Laman
litbang.kemdikbud.go.id

Kozulin, A., Boris Gindin, Valdimir S.Ageyev, & Suzanne
M.Miller. (2003). Vygotsky’s Educational Theory in
Cultural Context. In Cambridge University Press (Vol.
13, Issue 1). Cambridge University Press.

Langelaan, B. N., Gaikhorst, L., Smets, W., & Oostdam,
R. J. (2024). Differentiating instruction: Understanding
the key elements for successful teacher preparation and
development. Teaching and Teacher Education,
140(November 2023), 104464.
https://doi.org/10.1016/j.tate.2023.104464

Lawrence-Brown, D. (2004). Differentiated Instruction:
Inclusive Strategies For Standards-Based Learning That
Benefit The Whole Class. American Secondary
Education, 32(3), 34-62.
http://web.b.ebscohost.com/ehost/pdfviewer/pdfvi
ewer?sid=def73189-e639-40df-85ff-
9f9h6a621bc1%40sessionmgri01&vid=3&hid=12 3

Mahara, Fajriyani, & Eka, S. (2022). Pembelajaran
Berdiferensiasi dalam Perspektif Progresivisme pada
Mata Pelajaran IPA. EDUKIMBIOSIS: Jurnal
Pendidikan IPA, 5(3), 250-258.

443



ICHELS 2024 - The International Conference on Humanities Education, Law, and Social Science

Mariati, P., Purnamasari, N., Soetantyo, S., Suwarna, I. R.,
& Susanti, E. 1. (2021). Prinsip Pengembangan

Pembelajaran Berdiferensiasi (Differentiated
Instruction).

Mulayani, D. (2013). HUBUNGAN
KESIAPAN BELAJAR SISWA DENGAN
PRESTASI

BELAJAR. Konselor: Jurnal llmiah Konseling, 2(1), 27—
31. https://doi.org/10.1088/1742-6596/943/1/012017
Noventari, W. (2020). Konsepsi Merdeka Belajar Dalam
Sistem Among Menurut Pandangan KI Hajar

Dewantara. PKn Progresif, 15, 83-91.

Santangelo, T., & Tomlinson, C. A. (2012). Teacher
Educators” Perceptions and Use of Differentiated
Instruction Practices: An Exploratory Investigation.
Action in Teacher Education, 34(4), 309-327.
https://doi.org/10.1080/01626620.2012.717032

Sari, Y. I., & Trisnawati, N. (2021). Analisis Pengaruh E-
Learning dan Kesiapan Belajar Terhadap Minat Belajar
Melalui Motivasi Belajar Sebagai Variabel Intervening
Mahasiswa Program Beasiswa FLATS di Surabaya
pada Masa Pandemi Covid-19. Jurnal Kependidikan:
Jurnal Hasil Penelitian Dan Kajian Kepustakaan Di
Bidang Pendidikan, Pengajaran Dan Pembelajaran,
7(2), 346. https://doi.org/10.33394/jk.v7i2.3736

Schunk, D. H. (2012). Learning Theories: An Educational
Perspective. In Space Science Reviews (Vol. 71, Issues
1-4). Allyn & Bacon.
https://doi.org/10.1007/BF00751323

Sudjiono A. (2015). Pengantar statistik pendidikan.
Rajawali Pers.

Sugiyono. (2013). Metode Penelitian
Kualitatif, dan R&D. Alfabeta.

Sultonah, S., Kuntari, S., Sosiologi, P., Sultan, U., &
Tirtayasa, A. (2021). Adaptasi Siswa Dalam
Pembelajaran Daring Di Era 4.0 Pada Masa Pandemi
Covid-19. Sistema: Jurnal Pendidikan, 2(1), 27-32.
https://jurnal.fkip- uwgm.ac.id/index.php/sjp

Taba, H. (1962). Curriculum Development: Theory and
Practice. Harcourt Barce Jovanovirhch, Inc.

Tomlinson, C.A., & Allan, S. D. (2000). Leadership for
differentiating schools and classrooms. Association for
Supervision and Curriculum Development.
https://www.ascd.org/readingroom/books/tonlinso
n00book.html

Tomlinson, C. A. (2000). Differentiation of Instruction in
the Elementary Grades. ERIC Digests, 1-7.

Tomlinson, C. A. (2017). The Rationale for Differentiating
Instruction in Academically Diverse Classrooms.
DIFFERENTIATE INSTRUCTION: In Academically
Diverse Classooms, 12-18.
http://www.ascd.org/ASCD/pdf/sitetASCD/publica
tions/books/HowtoDifferentiatelnstructioninAcade
micallyDiverseClassrooms-3rdEd.pdf

Tomlinson, C. A., & Mctighe, J. (2006). Integrating:
Differentiated Instruction Understanding by Design.
Library of Congress Cataloging in Publivation Data.

Witasaari, R. (2021). Pemikiran Pendidikan Ki Hajar
Dewantara dan Relevansinya Dengan Pendidikan
Agama Islam Multikultural. Jurnal of Indonesian

Kuantitatif,

444

Elementray School and Education, 1(1), 1-8.
https://doi.org/10.33648/algiyam.v2i1.136

Yusuf, M. (2019). Metode Penelitian: Kuantitatif,
Kualitatif & Penelitian Gabungan. Prenadamedia
Group.



